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State Complaint Process Please contact us at
0-225-0100.
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Celebrate Your Special Education
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Dear Special Education Directors and
Coordinators,

We know that the heart of a successful
classroom isn’t just the
curriculum—it’s the incredible people
who show up every day to make a
difference in the lives of our students.

To honor the dedication, creativity,
and tireless energy within our schools,
Shasta SELPA is thrilled to announce
the launch of two brand-new
recognition programs:

TEACHER FEATURE and

SUPER SUPPORT!

This program highlights the educators
who go above and beyond. We are
looking for those teachers who
implement innovative strategies, build
profound connections with students,
and lead their classrooms with
unwavering passion.

SUPER SUPPORT

Special education is a team sport, and
it takes a village to help our students
thrive. The SUPER SUPPORT program
is designed to recognize the “unsung
heroes” across all roles, including:

Classroom Aides
Paraeducators

Bus Drivers

Front Office & Support Staff

If they play a part in supporting the
special education environment, they
are eligible for the spotlight!

Ready to shine a light on your team?

Selected nominees will be featured in
our regional communications, receive
a special certificate of appreciation,
and—most importantly—get the
public “thank you” they truly deserve.
It’s a fantastic way to boost morale
and showcase the amazing work
happening in your district! Flyers for
each program are attached to print
or forward as you wish!

Nomination is quick and easy!

Simply email jmarleau@shastacoe.org
and tell us who you’re nominating
with a brief description of why they
stand out.

Thank you for everything you do to
lead and support these vital teams. We
can’t wait to read your nominations!

Warmly,

The Shasta SELPA Team

NOMINATE
SUPERSTARS
TODAY!



mailto:jmarleau@shastacoe.org

TEACHER FEATURE

LUBOV DIXON
Extensive Support SpEd Teacher
Buckeye School of the Arts

A Sanctuary of Learning and Care

It is one thing to run a classroom; it is quite another
to build a sanctuary. Since 2019, Lubov Dixon has
carried forward the vision of program founder Anne
Petrie, transforming Northern California’s first
medically fragile classroom into a state-of-the-art
learning hub for her eight TK-12th grade students.
Ms. Dixon leads a unique program that balances
clinical precision with the warmth and care of a
second home. Operating out of the former California
Children’s Services (CCS) building in Redding, the facility has dedicated rooms
for vision assistance lessons, OT stretching, and a specialized "lights and
switches" tech room, with many items received from gracious parent donations
to ensure her students have every tool they need to succeed.

Ms. Dixon’s nomination for our Teacher Feature stems from her ability to
merge a structured daily education plan with the fluid, individualized timing
needed for her students. Whether they are engaging in a weekly group cooking
project, enjoying Friday music, utilizing a custom fine motor playground and
adaptive merry-go-round, or preparing for their annual trip to The Nutcracker,
every activity is tailored to their specific needs. Her students are active
participants in the community and are excited to be gearing up for this year’s
May Sports Day, hosted by Special Olympics Northern California.

The true "Ms. Dixon Difference" is found in the spotless yet cozy environment
she maintains, where parents feel a profound sense of peace leaving their
children each morning. There is a tangible sense of security in a place that feels
less like a clinical facility and more like a family home. As one parent shared,
they trust Ms. Dixon and her aides so completely they simply "don’t want to
take their child anywhere else”, and love to stay to share in their child’s day.

With her deep, visible compassion for her students and a facility crafted to
empower her teaching, we are so thankful and proud to have Lubov Dixon as an
Extensive Support SpEd Teacher at Buckeye School of the Arts in the Gateway
Unified School District.




About Compliance Monitoring

The California Department of
Education (CDE) monitors compliance
with state and federal laws regarding
the provisions of the Individuals with
Disabilities Act (IDEA). They do this
by using the data that our local
educational agencies (LEAs) input into
their student information systems for
all students and for students with
disabilities. It is imperative that ALL
members of the student's team, from
case managers to district-level data
and special education administrators,
understand how data is collected and
analyzed. This will help prevent
potential areas of non-compliance and
allow teams to plan for necessary staff
training.

The CDE has a process called
Compliance and Improvement
Monitoring that uses three levels of
monitoring for special education
"elements." Elements that are
monitored include a combination of
special education performance and
compliance indicators, as well as other
requirements. For those who have met
special education targets in all areas,
Universal monitoring is indicated. For
LEAs who have not met one or more
specific targets for the current year,
Targeted monitoring is indicated. For
LEAs that have not met one or more
specific targets over a three-year
period, Intensive Monitoring is
required.

The Targeted Monitoring designation
is based on performance on specific
Annual Performance Report Indicators
and Disproportionality Indicators.

The Intensive monitoring designation
is based on poor performance on
School Age Indicators that are most
closely aligned with the provision of a
free and appropriate public education
(FAPE) in the least restrictive
environment (LRE). Specifically,
Intensive Review involves academic
achievement in ELA and
mathematics, Suspension rates,
Chronic Absenteeism, Percent of
Students in General Education for
more than 80% of the time, and
Percent of Students in a Separate
School.

Targeted and Intensive monitoring
requires a review process and the
development of a Compliance and
Improvement Monitoring Plan or
Comprehensive Coordinated Early
Intervening Services (CCEIS) Plan.
These reviews require a team of
stakeholders to review LEA data,
identify trends and root causes, and
develop action steps to undertake to
improve compliance in these areas.
Each review has specific
requirements. For more information,
use the links below.

California Department of Education
(CDE) Compliance Links

CDE Focused Monitoring and
Technical Assistance (FMTA)
Consultants are assigned
geographically and by quality
assurance activity to align with the
eleven California County
Superintendents Educational
Services Association (CCSESA)
regions. We are Region 2, and this
page will help you identify your

state-level contact person.
continued next page



https://www.cde.ca.gov/sp/se/qa/cimprocess.asp
https://www.cde.ca.gov/sp/se/qa/cimprocess.asp
https://www.cde.ca.gov/sp/se/qa/fmtacncnt.asp
https://www.cde.ca.gov/sp/se/qa/fmtacncnt.asp

About Compliance Monitoring (cont'd)

CDE Special Education Plan (SEP) Documents Padlet: This link contains all

required forms for completing the SEP Plan

SELPA Support for Local Education Agencies

CIM Technical Assistance Resources Padlet: The Supporting Inclusive Practices
(SIP) Project compiled many of the materials used by CDE into one location.

State Performance Plan Indicator Guide - Produced by the SELPA Systems

Improvement Leads, this manual explains in depth how each indicator is
measured, the specific formulas used, data sources, connections between
special education and the California Dashboard, and more.

Should you need any assistance, your SELPA team is here to help.

Budget Update

The SELPA Governing Board adopted
the 2026-27 budget at its February 24,
2026 meeting. The budget was
developed conservatively and reflects
only the proposed 2.41% COLA. It does
not include the Governor’s proposed
Special Education Equalization
funding.

The Board also approved continuation
of the $20,000 annual mental health
subsidy to support Fall River Unified
School District in light of its limited
access to County mental health
resources.

According to the CDE P-1 Principal
Apportionment released on February
19, 2026, there was a reduction in both
Low Incidence (LI) and Out-of-Home
(OOH) funding for the 2025-26 fiscal
year. The decrease in L1 funding is

attributable to a lower Fall 1 Low
Incidence count compared to the prior
year.

The reduction in OOH funding,
however, was not due to a change in
our base allocation. The SELPA
received its full base OOH
apportionment. The decrease reflects
a smaller statewide pool of “extra”
OOH funds available for proportional
distribution among SELPAs. Because
the statewide amount available for
distribution was lower than in prior
years, our proportional share of those
additional funds was reduced
accordingly.



https://padlet.com/sedmonitoring/1920monitoring
https://padlet.com/SIP_Grant/CIMIL2
https://systemimprovement.org/uploads/resources/sppi-guide-v5%20Final%2010.13.23.pdf

Procedural Safeguard Updates

You may recall the Procedural
Safeguards were updated by the
SELPA back in August (see September
Newsletter). It is anticipated that the
CDE will have revisions to Procedural
Safeguards released soon. They are in
the process of translating the updated
version.

Revisions made to the Notice of
Procedural Safeguards include:

1. Contact information for Family
Empowerment Centers (FECs)
Addition of previously omitted
statute and regulations from 34
Code of Federal Regulations (CFR)
and California Education Code
(EC) pertaining to parental notice,
consent, assessment, surrogate
parent appointment, access to
student records, and
confidentiality of student
information
Addition of previously omitted
statutes and regulations from 34
CFR and EC pertaining to school
discipline procedures for students
with disabilities
Addition of previously omitted
statutes and regulations from 34
CFR and EC pertaining to dispute
resolution in special education,
including mediation, state
compliance complaints, and due
process complaints and hearings
Contact information for the
Department of General Services,
Office of Administrative Hearings
A description of alternative
dispute resolution (ADR) and ADR
support, including contact
information for the CDE, SED
Constituent Support Services
Unit, and the Pathways to
Partnerships Project

7. A glossary of abbreviations used
in the Notice of Procedural
Safeguards

While the details are missing, the
revisions appear promising. Due
diligence will be conducted to ensure
they meet the case requirements in
the Soledad case.

For reference, these are the items that
needed to be addressed:

Limiting factors on eligibility (Ed.
Code § 56329(a)(2))

Notice that parents will receive
assessment reports and eligibility
documentation (Ed. Code §
56329(a)(3))

Explicit right to present private
assessments in due process
hearings (Ed. Code § 56329(c))
District observation rights in
nonpublic school placements (Ed.
Code § 56329(d))

Exceptions to the two-year
statute of limitations (20 U.S.C. §
1415(d)(2)(E)()

Availability of model forms for
complaints and hearings (20
U.S.C. § 1415(b)(8))

Updates will be provided as things
happen.



https://www.shastaselpa.org/uploaded/Dept/selpa/Newsletters/2025-26/September_2025_Newsletter.pdf
https://www.shastaselpa.org/uploaded/Dept/selpa/Newsletters/2025-26/September_2025_Newsletter.pdf

Manifestation Determinations: A Quick Guide

Purpose & Overview

When a student with a disability faces
suspension or expulsion that
constitutes a change in placement
(i.e., more than 10 consecutive school
days or a pattern of removals), IDEA
requires a Manifestation
Determination Review (MD).

The MD decides if the behavior is
linked to the student’s disability or to
a failure in IEP implementation. This
worksheet gives educators a
step-by-step guide, plain-language
explanations, scenarios, and
templates to navigate this high-stakes
process confidently.

Why Manifestation Determinations
Matter

Compliance: Failure to conduct an
MD = denial of FAPE.

Equity: Prevents exclusionary
discipline for behaviors caused by
a disability.

Student Protection: Ensures
disciplinary actions do not punish
students for unmet needs.
Accountability: Checks whether
the IEP and supports were
implemented as written.

The Two Questions in an MD
The team must answer both:

1. Was the conduct caused by, or did
it have a direct and substantial
relationship to, the student’s
disability?

Was the conduct the direct result
of the school’s failure to
implement the IEP?

If the answer to either question is
“Yes,” the behavior is considered a
manifestation.

Step-by-Step MDR Process

e Schedule the Meeting
o Must occur within 10 school
days of the decision to change
placement.
m Tenth cumulative day of
suspension
m  When the decision to put
up for expulsion
m Every suspension after the
tenth day, even if a prior
manifestation was held
o Include parent(s), LEA rep, and
relevant IEP team members.
m  Not all IEP members are
required to attend
m  Relevant means
knowledgeable of the
student, the incident, and
the school process
Review Documentation
o Incident reports, witness
statements, disciplinary
records.
Current IEP (goals,
accommodations, BIP if
applicable).
o Progress monitoring data,
attendance, and service logs.
Answer the Two Questions
o The team reviews the evidence
and determines whether each
question is “Yes” or “No.”
Determine Outcome
o If Yes (manifestation): Student
returns to placement (unless
parent agrees otherwise).
Conduct FBA (if not already
done) and implement/revise
BIP.
If No (not manifestation):
Discipline may proceed as with
peers, but FAPE must continue
(educational services must be
provided).

continued next page




Manifestation Determinations (cont’'d)

Practical Educator Tips

Always check if services were delivered as documented in the IEP before
concluding.

Consider whether accommodations were in place at the time of the
incident.

Ensure the decision is well documented in the meeting notes.

Avoid language that blames the student—focus on disability impact and
service fidelity.

MDR Meeting Checklist

codood

Parent notified and included
IEP and discipline data reviewed.
Service logs checked for fidelity.
Two key questions answered and documented.
Decision communicated clearly to parents at MD and in writing.
Next steps assigned
Q FBA,
@  BIP revision,
Q  services.

Quick Reference Educator Script

“Our task today is not to excuse or minimize behavior, but to determine
whether the behavior was linked to [Student’s] disability or to any
failure on our part to implement the IEP as written.”

“If we determine the behavior is a manifestation, our responsibility is to
adjust supports and strategies, not to remove services.”




LRE for Deaf and Hard-of-Hearing Students

Inclusive education in California is
grounded in federal law, research, and
state legislation that affirm students’
rights to access meaningful
educational opportunities. While the
Individuals with Disabilities
Education Act (IDEA) establishes that
students with disabilities must be
educated in the Least Restrictive
Environment (LRE), California law
further clarifies how this applies,
especially for Deaf and Hard of
Hearing students.

LRE is not simply about location. It is
about access to instruction,
communication, peers, and
participation.

Inclusion Is a Right, Not a Reward

IDEA requires that students with
disabilities be educated with
nondisabled peers to the maximum
extent appropriate. General education
must be the first placement
considered. Academic performance,
disability label, health needs,
behavioral challenges, or cost cannot
predetermine placement.

Research consistently shows that
students with disabilities, including
those with extensive support needs,
demonstrate stronger academic
growth, improved attendance, and
better social outcomes when educated
in inclusive settings. Access to
grade-level curriculum, peer models,
and high expectations plays a critical
role in these gains. Specially Designed
Instruction (SDI) is not limited to

separate classrooms; it may be
delivered in general education
settings by general educators,
specialists, or related service
providers when collaboratively
planned and aligned with the
student’s IEP.

Supplementary aids and services -
including behavioral supports,
assistive technology, communication
systems, and medical services - are
designed to enable meaningful
participation in general education
environments. These supports exist
to increase access and
independence, not to justify removal
to more restrictive placements.
Inclusion is the expectation, not
something students must earn.

Language Access: A Foundational
Right for Deaf and Hard of Hearing
Students

For Deaf and Hard of Hearing
students, LRE determinations must
include language access. California’s
Deaf Child’s Bill of Rights (AB 1836;
Education Code 5600.5) affirms that
Deaf children have the right to full
access to a complete language from
birth, be it signed and/or spoken.

The California Department of
Education emphasizes that
accessible language is essential to
cognitive development, academic
achievement, and social well-being.

continued next page




LRE for Deaf and Hard-of-Hearing Students (cont'd)

California law emphasizes that:

e Deaf students have the right to
fully accessible natural language,
including ASL and English
Families should not be forced to
choose between signed and
spoken language.

Language deprivation, not
deafness, causes language delay.
Ongoing assessment of language
development is essential.

Research confirms that early,
accessible language exposure allows
Deaf children to develop language
skills consistent with their cognitive
abilities. A strong language foundation
is critical for long-term academic
success.

Determining LRE for Deaf and Hard of
Hearing Students

For Deaf students, LRE cannot be
determined solely by placement in a
general education classroom. The
environment must ensure meaningful
access to language, instruction, and
social interaction.

When developing an IFSP or IEP and
determining LRE, teams must
consider:

The child’s language and
communication needs
Opportunities for direct
communication with peers and
professionals in the child’s
language and communication
mode

The student’s academic level

The full range of needs, including
opportunities for direct
instruction in the child’s language
and communication mode

California law also emphasizes the
importance of:

e Accessible education in the
student’s language
Critical mass of language-mode
peers
Qualified, fluent personnel
Deaf role models
Full participation in academic and
extracurricular activities

A placement that limits direct
communication or isolates a student
linguistically may not meet the
standard of LRE.

California recognizes a full continuum
of placements, including general
education, specialized programs, and
the California Schools for the Deaf,
which are considered least restrictive
because they provide complete
language access, peer community, and
full participation.

Access Defines Appropriateness

For many students, general education
with appropriate supports meets LRE
requirements. For Deaf and Hard of
Hearing students, LRE must also
guarantee full language access, direct
communication, qualified
professionals, and meaningful peer
interaction. Inclusion is defined not
by proximity, but by true access to
learning, language, and community.




Special Education State Complaint Process

The California Department of
Education (CDE) oversees the State
Complaint Process for special
education under federal IDEA and
California law. This process allows
individuals to request an investigation
when they believe a school district or
public agency has violated special
education requirements.

Who Can File a Complaint?

Anyone - including parents, students,
advocates, community members, or
organizations - may file a signed
written complaint.

What Can Be Filed?
Complaints may address:

Failure to implement an IEP
Evaluation or eligibility concerns
Procedural violations (e.g.,
timelines, parent participation)
Denial of FAPE (Free Appropriate
Public Education)

Systemic issues affecting multiple
students

The alleged violation must have
occurred within one year of the date
the complaint is received by CDE.

What Must Be Included?
A complaint must include:

A statement that a violation of
special education law occurred
Facts supporting the allegation
Signature and contact
information

If about a specific student: name,
address, school, and description
of the problem

A proposed resolution (if known)
Proof that the complaint was sent
to the district or public agency

Investigation Timeline

CDE generally has 60 days to
investigate and issue a written
decision, unless exceptional
circumstances justify an extension.

What Happens During the
Investigation?

e The district has an opportunity to
respond.
Both parties may submit
documents or evidence.
CDE reviews records, policies,
and relevant documentation.
CDE may conduct interviews if
needed.

Possible Outcomes

After the investigation, CDE issues a
Written Decision that includes
findings and conclusions. If violations
are found, CDE may order corrective
actions such as:

Compensatory education services
Reimbursement to parents (if
appropriate)

IEP team reconvening

Staff training

Policy or procedural revisions
Monitoring or compliance
reporting

Systemic corrective actions for
district-wide issues

continued next page




Special Education State Complaint Process (cont'd)

If no violation is found, the complaint will be dismissed with an explanation.
If You Disagree with the Decision

Either party may request reconsideration within 30 days if they believe
important facts were not considered, or the law was misapplied.

If you receive a special education state complaint, please reach out to our
office. We’re happy to help navigate this process.

WorkAbility |

The Workability Team has been actively serving students in 22 schools in the
surrounding area. We are pleased to announce that our team is now complete,
consisting of our Coordinator, Tiffany Cool, and our two job coaches, Amanda
Werth and our newest addition, Lindsey Gunsauls. We are excited to see the
successes they will bring to these schools.

Primary Contact Information

Shasta Union High School District Gateway Unified School District
Workability Coach: Lindsey Gunsauls  Workability Coordinator: Tiffany Cool
Email: lJgunsauls@shastacoe.org Email: tcool@shastacoe.org

Anderson Union High School District  Fall River Joint Unified School District
& Stellar Charter Workability Team
Workability Coach: Amanda Werth Email: workability@shastacoe.org

Email: awerth@shastacoe.org
WorkAbility | Spotlight

We would like to spotlight Tow-Tally Camping for
hiring one of our students who completed the program
hours. We appreciate your support in making the
workability program successful. We couldn't do it
without you!

We'’re genuinely excited to welcome Wolf Sand and

Gravel, Built Right Construction, and Dirt Road

Ranch as our newest work sites! We can’t wait to see an‘al

the valuable skills our students will acquire through “_c—-

these wonderful opportunities. ..Q. amnlng
Travel - Work « Play
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mailto:workability@shastacoe.org

WE ARE SHINING A SPOTLIGHT
ON OUR INCREDIBLE SPECIAL
EDUCATION SUPPORT STAFF WHO
GO ABOVE AND BEYOND TO HELP OUR
TEACHERS AND STUDENTS THRIVE.

NOMINATE YOUR :
“SUPER SUPPORT” TEAM MEMBER

email: JMarleau@shastacoe.org

Classroom Aides
Paraeducators
School Nurses

School Psychologlsts

S




SHASTA SELPA

+

We're shining a spotlight on the incredible special education teachers of Shasta County
who go above and beyond every day, redefining inclusive, student-centered learning and
inspiring us all. These educators bring creativity, heart, and innovation into their
classrooms — creating individualized plans, embracing inclusive practices, and finding
powerful ways to help every student thrive. We're looking for submissions highlighting
teachers who use unique approaches to support students with special needs and turn
challenges into opportunities for success.

Know a teacher who's making a difference in extraordinary ways?
Nominate them and help us spotlight the passion and impact shaping our local schools.

Integration Creativity
. Y,

contact: jmarleau@shastacoe.org




